
1 

 

POMPTON LAKES SCHOOL DISTRICT 

 

 

 

 

 

 

 

 

 

 

Reading & Language Arts  – LLD 

Grades 6-8 
COURSE OF STUDY 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dr. Paul Amoroso, Superintendent 

 
 

Board Members 

Mrs. Stephanie Shaw, President 

Mrs. Nancy Schwartz, Vice President 

Mrs. Traci Cioppa, Mr. Robert Cruz, Mrs. Colleen Dawson,  

Mrs. Eileen Horn, Mrs. Kelly Norris, Mr. Karl Roman,  

Mr. Scott Santers, Mr. John Yao 

 

BOE Approval, October 15, 2019 



2 

 

 

Unit Overview  
Content Area:                          Language Arts 

Unit Title:                                 Unit 1-Narrative Writing (Personal Narrative) 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will understand the underlying purpose for writing narratives, both real and 

imagined recounts of experiences/events, specifically, while exercising the use of effective 

compositional techniques, relevant descriptive details, and well-structured event sequences.   

Unit Rationale:  This unit will foster students’ understanding of chronological order and their ability 

to recount important/meaningful events/experiences.  Additionally, this unit will enhance their ability 

to capture and maintain the attention of an audience by utilizing precise, sensory-based language.  

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections to ELA Practices: 

Core Subjects: 

 Build strong content knowledge 

Critical Thinking and Problem Solving: 

 Respond to the varying demands of audience, task, purpose, and discipline 

Communication: 

 Comprehend as well as critique 

Information Literacy: 

 Value evidence 

Self-Direction: 

 Demonstrate independence 

Global Awareness: 

 Come to understand other perspectives and cultures 

Information, Media, and Technology Skills: 

 Use technology and digital media strategically and capably 

Related Content 

All the content presented in this course has connections to the standards for English language arts 

practices.  This course is designed to consistently reinforce students’ self-expression, both verbally and 

in writing, while infusing the analysis of/response to everyday situations, perspectives, and beliefs (as 

depicted within a diverse selection of text sets/exemplars).  The integration of basic writing skills, with 

a particular focus on the conventions/mechanics of writing and the acquisition of vocabulary, will be 

utilized as the catalyst to improve students’ perseverance, proficiency, and development of self-

direction and productivity.    
NJ Student Learning Standards 

Code # RL.6.1, (7.1, 8.1); RL.6.2 (7.2, 8.2); RL.6.3 (7.3, 8.3); RL.6.4 (7.4, 

8.4); RL.6.5 (7.5, 8.5); RL.6.6 (7.6, 8.6); RL.6.7 (7.7, 8.7); W.6.3 

(7.3,8.3); W.6.4 (7.4, 8.4); W.6.5 (7.5, 8.5); W.6.6 (7.6, 8.6); 

W.6.9a (7.9a, 8.9a); W.6.10 (7.10, 8.10); SL.6.1 (7.1, 8.1); SL.6.2 

(7.2, 8.2); SL.6.6 (7.6, 8.6); L.6.1 (7.1, 8.1); L.6.2 (7.2, 8.2); L.6.3 

(7.3, 8.3); L.6.4 (7.4, 8.4); L.6.5 (7.5, 8.5), L.6.6 (7.6, 8.6) 

Unit Essential Questions 

 Where do good writers 

get their ideas from? 

 What are some strategies 

good writers use to 

develop their ideas? 

 How do writers evaluate 

and select a topic? 

Unit Enduring Understandings 

 Good writers obtain their ideas from anything or anyone 

that shapes who they are as individuals, such as 

meaningful life experiences, important people in their 

lives, memorable places, and even valuable objects.   

 Good writers are good readers who employ active reading 

strategies such as monitoring comprehension and 

visualizing the text. 
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 How does the writing 

process shape a writer’s 

product? 

 What makes a story 

unforgettable? 

 How does character, 

point-of-view, internal 

and external conflicts 

bring a story to life? 

 How do the rules of 

language affect 

communication? 

 

*Possible Target Themes To 

Embed* 

 Loyalty and Respect 

 Fitting In: “It’s 

Complicated” 

 Lending a Helping Hand 

 Overcoming Challenges 

and Obstacles 

 Exploring Cultures 

 Say What You Mean, 

Mean What You Say: 

Exercise Your Voice 

 Me, Myself, and I Matter 

 Hindsight is 20/20 

 Good writers use a repertoire of strategies that enables 

them to vary form and style, in order to write for different 

purposes, audiences, and contexts. 

 Good writers evaluate all of their ideas and hone in on 

small snapshots in time to generate “seed stories.”  

 Good writers communicate deep, meaningful messages/ 

life lessons within their compositions. 

 Good writers adhere to rules and conventions of language 

as a means of helping readers better understand what they 

are communicating. 

 

Unit Learning Targets   

Students will ... 

 Maintain a writer’s notebook/student smashbook. 

 Generate ideas to be transformed into “seed stories.” 

 Evaluate topics and select the most meaningful, memorable moments to be developed and 

shared. 

 Utilize graphic organizers as effective brainstorming tools to generate and organize content. 

 Dissect plot/literary elements in exemplar narrative texts, specifically, identifying the 

underlying effects each has on another (ex: setting shaping plot). 

 Apply various active reading strategies (preview, set a purpose, connect, use prior knowledge, 

predict/make inferences, visualize, self-monitor etc.) in written and verbal responses. 

 Construct a real or imagined narrative composition that integrates use of descriptive details, 

sensory language, and chronological order, while unfolding logically and naturally. 

 Portray direct and indirect characterization (dialogue, actions, traits etc.)  

 Examine how a character develops throughout a narrative by identifying traits throughout a 

composition and the pivotal experiences that contributed to their change. 

 Self-monitor/assess one’s composition using writer’s checklists/rubrics. 

 Critique/strengthen peer’s compositions throughout revision/editing stages of writing process. 

 Demonstrate an understanding of the basic conventions and mechanics of writing.  

 Share published pieces within Author’s Chair presentation. 

 Utilize educational technology to support the writing process. 

 Solve real world application problems through analysis and reflection.   
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Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will encompass an emphasis on the 

respective mode of writing.   

 
Formative Assessments:  Consistently reinforcing individual student progress through relevant 

feedback 

 Published compositions 

 Flash drafts 

 Graphic organizers 

 Writer’s Notebook/Student Smashbook 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

Teacher Notes:   

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

 

http://www.state.nj.us/education/modelcurriculum 

 

http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/modelcurriculum
http://www.p21.org/
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Unit Overview  
Content Area:                          Language Arts 

Unit Title: Unit 2-Informational/Explanatory Writing (Literary Analysis; “How-To”; Thesis Essay) 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will explore the underlying purpose of reading critically, specifically, with 

the intention of identifying reliable information and analyzing textual evidence to support an 

understanding/claim.   

Unit Rationale:  This unit will heighten students’ exposure to and awareness of information they 

process within their everyday lives, as a means of helping them formulate deeper understandings of 

real-life concepts to assist in the process of well-rounded decision making.  Additionally, within the 

explanatory mode of writing, students will explore step-by-step processes in which they will be 

expected to accurately explain; such processes can be directly related to the execution/implementation 

of everyday tasks (ex: How To… balance a checkbook, cook a specific dish, play a game).  

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections to ELA Practices: 

Core Subjects: 

 Build strong content knowledge 

Critical Thinking and Problem Solving: 

 Respond to the varying demands of audience, task, purpose, and discipline 

Communication: 

 Comprehend as well as critique 

Information Literacy: 

 Value evidence 

Self-Direction: 

 Demonstrate independence 

Global Awareness: 

 Come to understand other perspectives and cultures 

Information, Media, and Technology Skills: 

 Use technology and digital media strategically and capably 

Related Content 

All the content presented in this course has connections to the standards for English language arts 

practices.  This course is designed to consistently reinforce students’ self-expression, both verbally and 

in writing, while infusing the analysis of/response to everyday situations, perspectives, and beliefs (as 

depicted within a diverse selection of text sets/exemplars).  The integration of basic writing skills, with 

a particular focus on the conventions/mechanics of writing and the acquisition of vocabulary, will be 

utilized as the catalyst to improve students’ perseverance, proficiency, and development of self-

direction and productivity.    
NJ Student Learning Standards 

Code # RL.6.1, (7.1, 8.1); RL.6.2 (7.2, 8.2); RL.6.3 (7.3, 8.3); 

RL.6.4 (7.4, 8.4); RL.6.5 (7.5, 8.5); RL.6.6 (7.6, 8.6); 

RL.6.9 (7.9, 8.9); W.6.2 (7.2,8.2); W.6.4 (7.4, 8.4); W.6.5 

(7.5, 8.5); W.6.6 (7.6, 8.6); W.6.9b (7.9b, 8.9b); W.6.10 

(7.10, 8.10); SL.6.1 (7.1, 8.1); SL.6.2 (7.2, 8.2); SL.6.6 

(7.6, 8.6); L.6.1 (7.1, 8.1); L.6.2 (7.2, 8.2); L.6.3 (7.3, 8.3); 

L.6.4 (7.4, 8.4); L.6.6 (7.6, 8.6) 

Unit Essential Questions 

 How is research presented? In 

which diverse media and 

formats?  

Unit Enduring Understandings 

 Good writers are well versed in various forms of 

research. 
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 Where can I effectively 

investigate information about a 

topic I am interested in? 

 Why is it important to compile 

various forms of research when 

exploring a topic? 

 How are non-fiction resources 

effectively explored? 

 What is the structure of a well-

organized essay (literary analysis 

essay; thesis essay; how-to 

essay)? 

 Why is it essential to develop 

relevant 

details/questions/examples to 

support a claim? 

 Why is it important to provide 

precise step-by-step directions 

when explaining a specific 

task/process? 

 

*Possible Research Formats To 

Explore* 

 Newspapers 

 Magazines 

 Books 

 Encyclopedias 

 Online databases 

 Editorials 

 Interviews 

 Research can be found in both digital and print 

form. 

 Good readers use a variety of active reading 

strategies to identify textual evidence within non-

fiction: skimming, scanning, analyzing text 

structures etc. 

 A claim (also known as a thesis) is what sets up 

the central focus of an entire composition. 

 Constructing cohesive, well-organized paragraphs 

enhances the overall meaning of a composition.   

 The analysis of textual evidence must be relevant 

to successfully develop/strengthen a claim.  

 The successful replication of tasks/processes 

(across all domains of life) require step-by-step 

directions.   

Unit Learning Targets   

Students will ... 

 Compile background information on a target area of focus to narrow down scope of 

investigation. 

 Research a variety of materials, both in digital/electronic and print form. 

 Develop relevant questions to maximize the investigation process. 

 Evaluate the accuracy of content, reliability, bias, and usefulness of sources. 

 Utilize graphic organizers as effective brainstorming tools. 

 Effectively infuse textual evidence to support a claim. 

 Analyze textual evidence as a means of strengthening a perspective. 

 Write explanatory/informational compositions to explain a concept/process etc. 

 Self-monitor/assess one’s composition using writer’s checklists/rubrics. 

 Critique/strengthen peer’s compositions throughout revision/editing stages of writing process. 

 Demonstrate an understanding of the basic conventions and mechanics of writing.  

 Share published pieces within Author’s Chair presentation. 

 Utilize educational technology to support the writing process. 

 Solve real world application problems through analysis and reflection.   
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Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will encompass an emphasis on the 

respective mode of writing.   

 
Formative Assessments:  Consistently reinforcing individual student progress through relevant 

feedback 

 Published compositions 

 Flash drafts 

 Graphic organizers 

 Writer’s Notebook/Student Smashbook 

 Blogs 

 Podcasts 

 Tests/quizzes 

 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

Teacher Notes:   

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

 

http://www.state.nj.us/education/modelcurriculum 

 

http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/modelcurriculum
http://www.p21.org/
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Unit Overview  
Content Area:                          Language Arts 

Unit Title: Unit 3-Argumentative/Persuasive Writing (Argumentative Essay; Research Simulation Task) 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will evaluate diverse perspectives on real-life issues, and more importantly, 

determine the value of utilizing factual information, as opposed to formulating opinions, to support a 

claim.  

Unit Rationale:  This unit will enhance students’ ability to decipher the difference between factual 

information and opinions, thus maximizing their understanding of the credibility of material they are 

presented within on a daily basis.   As a result, students will have an increased awareness of relevant, 

current (social, political, economic etc.) events and be able to formulate a well-versed perspective on a 

target issue.   

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections to ELA Practices: 

Core Subjects: 

 Build strong content knowledge 

Critical Thinking and Problem Solving: 

 Respond to the varying demands of audience, task, purpose, and discipline 

Communication: 

 Comprehend as well as critique 

Information Literacy: 

 Value evidence 

Self-Direction: 

 Demonstrate independence 

Global Awareness: 

 Come to understand other perspectives and cultures 

Information, Media, and Technology Skills: 

 Use technology and digital media strategically and capably 

Related Content 

All the content presented in this course has connections to the standards for English language arts 

practices.  This course is designed to consistently reinforce students’ self-expression, both verbally and in 

writing, while infusing the analysis of/response to everyday situations, perspectives, and beliefs (as 

depicted within a diverse selection of text sets/exemplars).  The integration of basic writing skills, with a 

particular focus on the conventions/mechanics of writing and the acquisition of vocabulary, will be utilized 

as the catalyst to improve students’ perseverance, proficiency, and development of self-direction and 

productivity.    
NJ Student Learning Standards 

Code # RL.6.1, (7.1, 8.1); RL.6.2 (7.2, 8.2); RL.6.3 (7.3, 8.3); RL.6.4 (7.4, 8.4); RL.6.5 (7.5, 8.5); 

RL.6.6 (7.6, 8.6); RL.6.7 (7.7, 8.7); RL.6.8 (7.8, 8.8); W.6.1 (7.1,8.1); W.6.4 (7.4, 8.4); 

W.6.5 (7.5, 8.5); W.6.6 (7.6, 8.6); W.6.8 (7.8, 8.8); W.6.9b (7.9b, 8.9b); W.6.10 (7.10, 

8.10); SL.6.1 (7.1, 8.1); SL.6.2 (7.2, 8.2); SL.6.3 (7.3, 8.3); SL.6.6 (7.6, 8.6); L.6.1 (7.1, 

8.1); L.6.2 (7.2, 8.2); L.6.3 (7.3, 8.3); L.6.4 (7.4, 8.4); L.6.6 (7.6, 8.6) 

Unit Essential Questions 

 How do good writers create effective 

arguments? 

 How can you evaluate the credibility of 

sources? 

 How does a reader determine an author’s 

point-of-view/perspective on an issue? 

Unit Enduring Understandings 

 Good writers use a balance of emotional, 

logical, and moral appeal within their 

arguments. 

 Good writers obtain a strong voice and 

develop their argument when exercising 

word choice effectively. 
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 Why is the use of factual information more 

valuable than using opinions to support a 

claim? 

 What are effective forms of factual 

research utilized to strengthen a claim? 

 How can using a counter-argument 

strengthen your argument?  

 What is the benefit of structuring your 

argument from the weakest reason to your 

strongest reason? 

 

*Possible Debate Domains* 

 Environmental 

 Global 

 Social 

 Cultural 

 Economical 

 Political 

 Health 

 Education 

 Human/Animal Rights & Advocacy 

 The presentation of strong factual 

information, especially in the form of 

statistics, helps to strengthen the credibility 

of sources.     

 Utilizing facts, information that can be 

proven, is more valuable than opinions, 

which are based on people’s beliefs.  

 Effective counter-arguments demonstrate an 

understanding of the opposite perspective, 

which conveys a degree of fairness and 

formality in the argument.   

 The objective in argumentative writing is to 

build your argument and leave your 

reader/audience with a lasting impression.   

Unit Learning Targets   

In addition to the learning targets exercised within the explanatory/informational unit, students will ... 

 Construct a precisely written claim organized accordingly: general claim statement and three 

reasons (reason three=counter-argument), each introduced with respective transition words.    

 Write a convincing, argumentative composition which exercises formality in writing style and 

word choice. 

 Compose a strong counter-argument which contains a rebuttal.  

 Utilize transition words effectively to demonstrate cause & effect relationships. 

 Strengthen argument with the infusion of emotional, logical, and moral appeal. 

 Support ideas with anecdotes, examples, expert opinions, facts, statistics etc. 

 Embed credit for sources through the use of effective paraphrasing/summarizing and direct quotes.   

 Self-monitor/assess one’s composition using writer’s checklists/rubrics. 

 Critique/strengthen peer’s compositions throughout revision/editing stages of writing process. 

 Demonstrate an understanding of the basic conventions and mechanics of writing.  

 Share published pieces within Author’s Chair presentation. 

 Utilize educational technology to support the writing process. 

 Solve real world application problems through analysis and reflection.   

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will encompass an emphasis on the 

respective mode of writing.   

 
Formative Assessments: Consistently reinforcing individual student progress through relevant feedback 

 Published compositions 

 Flash drafts 

 Graphic organizers 

 Writer’s Notebook/Student Smashbook 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 
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 Blogs 

 Podcasts 

 Tests/quizzes 

 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

Teacher Notes:   

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

 

http://www.state.nj.us/education/modelcurriculum 

 

http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/modelcurriculum
http://www.p21.org/
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Unit Overview  
Content Area:                          Language Arts 

Unit Title:                                 Unit 4-Creative Writing: Poetry 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will understand the strategies and techniques writers use to capture 

snapshots of life experiences in a creative manner, specifically, by exploring both traditional and 

contemporary compositional formats.   

Unit Rationale:  This unit will foster students’ understanding of how creating images and expressions 

of oneself can be utilized as an effective coping mechanism in a fast-paced society, and even heighten 

one’s receptiveness and responsiveness to the ideas and perceptions of others.      

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections to ELA Practices: 

Core Subjects: 

 Build strong content knowledge 

Critical Thinking and Problem Solving: 

 Respond to the varying demands of audience, task, purpose, and discipline 

Communication: 

 Comprehend as well as critique 

Information Literacy: 

 Value evidence 

Self-Direction: 

 Demonstrate independence 

Global Awareness: 

 Come to understand other perspectives and cultures 

Information, Media, and Technology Skills: 

 Use technology and digital media strategically and capably 

Related Content 

All the content presented in this course has connections to the standards for English language arts 

practices.  This course is designed to consistently reinforce students’ self-expression, both verbally and 

in writing, while infusing the analysis of/response to everyday situations, perspectives, and beliefs (as 

depicted within a diverse selection of text sets/exemplars).  The integration of basic writing skills, with 

a particular focus on the conventions/mechanics of writing and the acquisition of vocabulary, will be 

utilized as the catalyst to improve students’ perseverance, proficiency, and development of self-

direction and productivity.    
NJ Student Learning Standards 

Code # RL.6.1, (7.1, 8.1); RL.6.2 (7.2, 8.2); RL.6.3 (7.3, 8.3); RL.6.4 (7.4, 

8.4); RL.6.5 (7.5, 8.5); RL.6.6 (7.6, 8.6); RL.6.9 (7.9, 8.9); W.6.4 

(7.4, 8.4); W.6.5 (7.5, 8.5); W.6.6 (7.6, 8.6); W.6.9(7.9, 8.9); W.6.10 

(7.10, 8.10); SL.6.1a-d (7.1a-d, 8.1a-d); SL.6.3 (7.3, 8.3); L.6.1 (7.1, 

8.1); L.6.2 (7.2, 8.2); L.6.3 (7.3, 8.3); L.6.4 (7.4, 8.4); L.6.6 (7.6, 8.6) 

Unit Essential Questions 

 Where does poetry 

hide? 

 Why do people write 

poetry? 

 What are different 

forms of poetry? 

Unit Enduring Understandings 

 Poetry is a form of art that can be found within anything and 

anywhere, even within the most unexpected places. 

 Poetry can be a creative outlet. 

 Poetry can be found in songs, nursery rhymes, and 

contemporary media. 

 Poetry has no boundaries, and strategically experiments with 

language and conventions.   
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 How can poetry be 

distinguished from 

pose? 

 How are words and 

literary devices used 

to craft poems? 

 What aspects of 

poems assist readers 

in formulating an 

interpretation?  

 Poetry is embedded with an array of literary devices used to 

convey the underlying tone and meaningful message.  

 Features including that of line breaks, stanzas, rhyme, 

repetition, and figurative language contribute to a reader’s 

ability to engage within a poem.   

 

Unit Learning Targets   

Students will ... 

 Identify different forms of poetry within their everyday lives. 

 Apply various active reading strategies (preview, set a purpose, connect, use prior knowledge, 

predict, visualize, monitor, make inferences, etc.) in their written and verbal responses. 

 Understand the author’s purpose and motivation for developing poetry. 

 Analyze a poem’s form and structure, including free verse, lyric poetry, narrative poetry, 

ballads, haiku etc., and determine how structure impacts the overall meaning of the text. 

 Analyze the interaction of elements such as rhyme, repetition, imagery, metaphor, simile, 

personification, alliteration, hyperbole etc. 

 Identify evidence of figurative language usage and determine the underlying meaning as used 

within the context of the poem. 

 Describe how the presence of specific literary devices indicate the writing style of a 

composition. 

 Evaluate how tone/mood of text is conveyed through word choice and rhythm. 

 Construct various forms of poetry that effectively communicate an underlying, meaningful 

message through the use of literary/poetic devices. 

 Self-monitor/assess one’s composition using writer’s checklists/rubrics. 

 Critique/strengthen peer’s compositions throughout revision/editing stages of writing process. 

 Demonstrate an understanding of the basic conventions and mechanics of writing.  

 Share published pieces within Author’s Chair presentation. 

 Utilize educational technology to support the writing process. 

 Solve real world application problems through analysis and reflection.  

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will encompass an emphasis on the 

respective mode of writing.   

 
Formative Assessments: Consistently reinforcing individual student progress through relevant 

feedback 

 Published compositions 

 Flash drafts 

 Graphic organizers 

 Writer’s Notebook/Student Smashbook 

 Blogs 

 Podcasts 

 Tests/quizzes 

 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 
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Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   
 

 Pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

 

Curriculum Development Resources 

 

http://www.state.nj.us/education/modelcurriculum 

 

http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/modelcurriculum
http://www.p21.org/


14 

 

Content Area 

Unit Name 

English Language Arts, Mathematics, Science, Social Studies, World 

Language, Practical and Fine Arts, Business 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and 

Skills 

 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 

 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the 

forces that come into play for further development of technology; apply 

engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
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6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  
 

 


